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Generative artificial intelligence (Gen Al) has rapidly disrupted higher education,
creating an urgent need for institutional guidance that is both clear and adaptable. This
article examines a small private University’s five-semester journey in developing and
implementing a university-wide Gen Al syllabi policy. This evolving approach balanced
institutional consistency with faculty autonomy by requiring assignment-level guidance
across three categories: prohibited, permitted, and required Gen Al use. A unique,
longitudinal dataset was compiled from coding over 3,300 course syllabi to track
real-time faculty adoption patterns across the campus. Results reveal a significant
cultural shift: while the proportion of courses with blanket prohibition dropped sharply
from 57% in the fall of 2023 to 23% in the fall of 2025, the number of courses integrating
Gen Al as a required component saw a more than five-fold increase during the same
period. This data demonstrates a critical institutional move away from blanket restriction
toward nuanced, pedagogical integration of Gen Al into courses. The findings underscore
the importance of structured flexibility and continuous policy refinement as essential
elements for cultivating ethical and effective Gen Al adoption in the academy.

In just a few short years, generative artificial intelligence
(Gen Al) has sparked an upheaval in higher education, dis-
rupting long-standing practices and prompting wide-
spread reflection on how teaching and learning should
evolve in response. Since the public release of large lan-
guage models in late 2022, faculty and students have ex-
perimented, resisted, embraced, and debated their place in
teaching and learning. Recent national surveys show that
most students now use Gen Al tools in some capacity, as
shown in the 2025 Al in Education Trends Report by Copy-
leaks (2025), which reports that nearly 90% of student re-
spondents confirm their use of Al tools for academic pur-
poses. This included using Gen AI for tasks like
brainstorming, drafting, and summarizing, and 73% of stu-
dent respondents reported using Gen Al tools more this
year than they did the year before. A recent Inside Higher
Ed and Generation Lab survey stated that 87% of student
respondents reporting they know when to use Gen Al tools
and 41% reporting that they knew when to use Gen Al be-
cause of guidance provided by their instructors through the
course syllabi, with an additional 35% knowing when to use
Gen Al because it was discussed in class (Mowreader, 2025).
Results from a February 2025 survey administered by the
Higher Education Policy Institute and Kortext also indicate
a high number of students using Gen Al tools, including
92% of student respondents saying they are using Gen Al
tools in general and 88% reporting the use of Gen Al tools
for academic assessments specifically (Freeman, 2025).

Faculty adoption of Gen Al has been on the rise since
2022 but has not been as high as student adoption. Faculty
responses to Gen Al vary widely, from outright prohibition
to intentional integration (Mulford, 2025). A 2024 survey
conducted by the American Association of Colleges and
Universities and Elon University’s Imagining the Digital Fu-
ture Center of 337 higher education leaders reported that
less than 40% of faculty were using Gen Al tools as part
of their roles (Rainie & Watson, 2025). These same leaders
report “faculty unfamiliarity with or resistance to GenAl”
tools as one of the most often noted barriers to Gen Al
use across their campuses (Rainie & Watson, 2025, p. 3).
Similarly, a 2025 survey conducted by the Digital Education
Council found that 61% of faculty reported using Gen Al
in their teaching, with 88% saying they do so minimally
(Grovergrys & Rettler-Pagel, 2025). Faculty have reported
mixed attitudes towards the integration of Gen Al tools into
teaching and learning, expressing both concerns related to
cheating and hindering the learning experiences, as well as
positive outcomes that Gen Al tools may bring to educa-
tion, like opportunities for personalized learning and indi-
vidualized support for students (Mulford, 2025).

Amid this rapid change, higher education institutions
are recognizing the importance of offering clear, consistent
guidance to help campus communities use Gen Al safely,
ethically, and effectively. However, many campuses are still
in the process of crafting policy language for their insti-
tutions. In a recent Inside Higher Ed survey of campus
provosts, half of all respondents said, “their institutions are
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actively developing policies for Al use but have not fully
implemented those policies” and only 14% report having a
comprehensive Al policy in place (Whitford, 2025, p. 12).
There is also tension in many policies between enthusiasm
and concern, specifically related to the use of Gen Al tools
to encourage creativity, increase personalization of student
learning experiences, and increase instructor efficiency. At
the same time, institutions must remain aware of the risks
these tools bring, including academic integrity violations,
biased output, misinformation, and the possibility that stu-
dents may utilize these tools to evade learning rather than
enhance it. Institutions of higher education have reacted in
varied ways, including university wide policies that include
honor codes, academic integrity updates, and Gen Al guid-
ing principles documents (Rainie & Watson, 2025; Syracuse
University, 2025; University of Notre Dame, 2023), as well
as course-level policies that typically reside within syllabi
documents (Cornell University, n.d.). Some of these poli-
cies provide language faculty must adopt, may choose to
adopt, or guidance on language they should then craft on
their own. The best solution is still emerging, as the speed
of advancement with Gen AI technology makes it challeng-
ing for even leading experts to develop policy or guidance
that stays current.

This article examines one University’s experience devel-
oping a consistent yet flexible Gen AI syllabi policy that
establishes clear, campus-wide expectations while allowing
course-level customization to reflect disciplinary differ-
ences and faculty comfort with Gen AI use. It also high-
lights how the institution tracked and refined the policy’s
implementation over the past two and a half years to keep
pace with the rapidly evolving technological landscape.

One University’s Gen Al Syllabi Policy Journey

A small private University’s work over the past two and a
half years to design and implement a campus-wide Gen Al
syllabi policy offers a meaningful look at how institutions
can balance structure with flexibility while also monitoring
patterns of Gen Al use across courses. The approach taken
by this institution blends clear, institution-level expecta-
tions with room for faculty to tailor guidance to the needs
of their disciplines and assignments. Using course syllabi
as the primary vehicle for this communication proved es-
pecially effective, as these documents are both widely ac-
cessible and serve as a direct, trusted channel for conveying
expectations to students. This model also differs from the
approach taken at many institutions by placing both the
university-level policy and the course-specific guidance in
one coherent, easy-to-access location.

In 2023, an interdisciplinary working group of faculty,
staff, librarians, academic leaders, and students was orga-
nized and asked to create guidance on Gen Al use for the
University. The resulting work included recommendations
for minor updates to the existing academic integrity pol-
icy, the creation of an ongoing cross-campus Al Advisory
Board, the creation of an AI Toolkit to act as a resource
on proper Gen Al use across campus roles, as well as ini-
tial language to be included in all course syllabi related
to the use of Gen Al (Appendix A). These recommenda-

tions were approved and implemented for the 2023/2024
academic year. The initial syllabi language ensured trans-
parency and consistency for students. It also aimed to bal-
ance academic integrity concerns with safe and ethical Gen
Al use, while honoring faculty autonomy and disciplinary
differences. Faculty were asked to keep the shared language
unchanged, but they could select one of three statements
that clearly defined how Gen Al would be handled in their
courses. The options specified Gen Al use as prohibited,
meaning it was not allowed under any circumstance; per-
mitted, allowing students to choose whether to use Gen Al;
or required, where students were expected to use Gen Al
and given support to do so.

Over time as perceptions, awareness, and comfort with
Gen Al evolved, the Gen Al syllabi policy language evolved
as well in both language and intent. After widespread pro-
fessional development on the use of Gen Al within educa-
tional settings, and as Gen Al tools became more embed-
ded in professional practice and scholarly workflows, the
conversation on campus expanded to include topics on how
Gen Al might enrich learning, encourage creativity, and
promote higher-order thinking. It also became clear that
the existing policy did not reflect the nuance of Gen Al
adoption. One broad Gen Al statement per course was not
adequate, but instead many faculty wanted to see a more
detailed description of how Gen AI might be used differ-
ently within the same course for different activities and
assignments. It also became clear that the ability to fully
prohibit student use of Gen AI tools was not possible and
was not in line with institutional values. Gen Al came to
be viewed as a tool, one that could be used to both help
and hinder learning, much like many other tools available
to students already. Therefore, the Gen Al syllabi language
was revised by the Al Advisory Board in the summer of 2024
and the second iteration was implemented in the 2024/2025
academic year (Appendix B). The revisions included a de-
clarative University policy that all students were permit-
ted to use Gen Al tools in certain ways, including tasks like
personal study, to further explore course topics, to brain-
storm ideas, and to seek assistance from campus services
that would enhance their learning experiences across all
their courses. It also required faculty to describe the ways
Gen Al might be required, allowed, and/or prohibited in
their courses at the assignment level rather than for the en-
tire course overall.

In the summer of 2025, the Gen Al syllabi policy lan-
guage was again amendment, but this time with a minor
addition to the general University policy to add additional
context and justification for the University-wide Gen Al
policy statement, as it became clear that both faculty and
students wanted to understand the deeper motivation be-
hind the University’s stance on Gen Al use (Appendix C).
The additional text added is provided below and this up-
dated version of the policy went into effect for the 2025/
2026 academic year:

The University believes it is important to prepare students
for a future in which artificial intelligence (Al), including
generative Al, is embedded in nearly every profession. As
such, the University encourages the thoughtful use of Al
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Table 1. Gen Al Syllabi Policy Analysis Per Semester

Fall 2023 Spring 2024 Fall 2024* Spring 2025* Fall 2025*
Total Course Sections 657 380 865 1,055 1,020
Total Course Syllabi Collected 550 308 804 815 866
No Al Policy Found 107 41 54 23
Prohibited 315(57%) 160 (52%) 428 (52%) 421 (52%) 502 (59%)
Permitted (Allowed) 221 (40%) 139 (45%) 516 (63%) 508 (62%) 627 (71%)
Required 14 (3%) 9(3%) 39 (5%) 34 (4%) 79 (8%)

*Percentage adds to more than 100% because each course policy may include more than one category of Gen Al use.

tools to support learning, foster curiosity, and develop the
skills needed to thrive today and in the future. Equally im-
portant is helping students develop the human judgment
to know when and why to use AI, along with the ethi-
cal awareness, critical thinking, and communication skills
necessary to apply these tools responsibly and effectively.

These versions of Gen Al syllabi policy language have
now been used for the past two and a half years across
the entire University. The implementation of the policy has
been tracked over that same period, which provides insight
into the adoption of Gen Al tools at the course level across
the campus.

Over the period of five consecutive semesters, syllabi
were collected from across the University. This task was
part of a standard protocol where all syllabi are submitted
by faculty to the respective dean or departmental office
each semester. Although some syllabi are occasionally
missing from these submissions, the collection represents
a large and essentially random sample of the syllabi in use,
providing a strong foundation for further analysis. Each syl-
labus was coded by multiple coders who were provided de-
tailed instructions on how to compare the language present
in each course syllabus with the policy language provided
by the campus in that given semester. There was very little
judgement needed on behalf of the coder, as it was a review
if the language was present or not. This data was then ana-
lyzed at the aggregate level across the University. This data
analysis approach yields a unique dataset showing real fac-
ulty behavior, not just stated intent, in a large course sam-
ple of over 3,300 course syllabi.

Table 1 shows the overall number of sections where syl-
labi were collected, number of syllabi with no Gen Al policy
included, and the percentage of courses with each type of
policy out of the total syllabi collected. This data was then
broken down by which of the three categories the policy in-
cluded, either a prohibited stance on Gen Al use, permitted/
allowed use of Gen Al or a required use of Gen Al. Faculty
teaching courses during the fall 2023 or spring 2024 semes-
ter were only able to select one of these options, while fac-
ulty teaching during the fall 2024, spring 2025, or fall 2025
semesters were able to designate the level of Gen Al use
at the assignment level within their courses. Therefore, the
percentage for these semesters is greater than 100% total.

Table 2 presents a closer look at how Gen Al prohibition
was applied across the fall 2024, spring 2025, and fall 2025
semesters, offering a more nuanced picture than a simple

count of courses labeled “Al-prohibited.” Because faculty
could choose multiple categories to reflect different expec-
tations across their assignments during these semesters,
the data reveals important distinctions within the group of
courses that included any form of prohibition. Some fac-
ulty used the prohibited category in a targeted way, apply-
ing restrictions only to particular assignments while still al-
lowing or even requiring Gen Al use in other parts of the
course. Other faculty selected only the prohibited category,
signaling that Gen Al use was not permitted in any con-
text of the course. This layered view demonstrates that “Al-
prohibited” did not always mean a complete ban, and it
highlights how instructors were beginning to adopt more
assignment-specific and intentional approaches to Gen Al
integration during this period.

Data from the University’s rollout of its campus-wide
Gen Al syllabi policy shows a steady rise each year in the
percentage of courses identifying as Gen Al-permitted/al-
lowed and Gen Al-required, while the number of courses
choosing some amount of prohibition has remained rela-
tively stable. The increase in courses in the allowed/per-
mitted category starting in the fall 2024 semester may be a
result of faculty being able to indicate more than one cate-
gory in their policy during that time.

The fall 2025 semester marked an especially notable
shift, with a significant increase in courses designating Gen
Al use as a required component of learning. This change
suggests growing confidence among faculty in integrating
Gen Al directly into coursework rather than treating it as
an optional or peripheral tool. At the same time, the pro-
portion of courses where Gen Al was entirely prohibited
dropped sharply. Fewer than one quarter of fall 2025
courses fell into this category, a major shift from fall 2023
and spring 2024, when more than half of all courses pro-
hibited Gen Al outright. This movement away from blanket
restriction and toward more nuanced or encouraged use re-
flects a broader cultural change on campus. The Univer-
sity’s practice of revisiting the policy each year and making
thoughtful adjustments as technologies and expectations
shifted has been key to sustaining clarity, relevance, and
trust among faculty, staff, and students.

Lessons Learned and Recommendations

The lessons from this experience reach well beyond the
boundaries of a single institution and speak to a broader
shift unfolding across higher education. As Gen Al capa-
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Table 2. Gen Al Syllabi Policy Analysis Per Semester - Prohibited Category Breakdown

Syllabi Analysis Fall 2024* Spring 2025* Fall 2025*

Prohibited Overall 428 (52%) 421 (52%) 502 (59%)

Courses with Prohibited AND another category 166 (20%) 145 (18%) 313 (36%)
Courses with Only Prohibited 262 (32%) 276 (34%) 189 (23%)

*Percentage adds to more than 100% because each course policy may include more than one category of Gen Al use.

bilities continue to grow and reshape the academic land-
scape, institutions are challenged to design policies that
provide steady guidance while remaining open to change.
When expectations are clearly articulated at the university
level, students benefit from a coherent learning environ-
ment rather than being confronted with a confusing mix of
rules that vary from one class to the next. Such clarity sup-
ports fairness, reduces unnecessary anxiety, and helps stu-
dents build healthy habits around technology use.

At the same time, these policies cannot remain static.
New tools appear rapidly, disciplinary needs vary, and fac-
ulty continue to refine their understanding of how Gen Al
can strengthen or complicate learning. A policy that is too
rigid risks becoming obsolete, while one that remains re-
sponsive encourages thoughtful experimentation and sup-
ports faculty in making informed decisions that suit the
goals of their courses. Tracking how these policies are
adopted across the curriculum offers a useful snapshot of
emerging patterns, highlighting where Gen Al is appearing
in learning activities, where it is restricted, and how quickly
practices are changing.

Still, numbers alone do not tell the full story. The num-
ber of courses allowing or prohibiting Gen Al use cannot
capture the pedagogical reasoning behind a faculty mem-
ber’s decision, nor should the absence of Gen Al in a course
be interpreted as a sign of resistance or a lack of knowledge
on the part of the faculty member themselves. Many in-
structors make intentional choices, rooted in learning out-
comes, disciplinary norms, or concerns about skill develop-
ment, that lead them to limit or prohibit Gen AI for certain
assignments. Understanding Gen Al adoption in higher ed-
ucation therefore requires attention to both quantitative
indicators and the rich, context-specific judgment that fac-
ulty bring to their teaching. Future research in this area
should pair both the quantitative analysis of Gen Al syllabi
policy adoption with qualitative methods to understand the
reasons more deeply behind these policy selections. In ad-

dition, student feedback on their experiences in courses
with varying Gen Al policies would further this research
and enhance the conversation around Gen Al adoption
within higher education.

In the end, effective Gen Al syllabi policies are not about
control, but about cultivating a shared vision that empow-
ers faculty and students to explore these technologies
thoughtfully, ethically, and in ways that enhance learning
rather than undermine it.
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Appendix

Appendix A - 2023-2024 Generative Al Policy -
Syllabus Language

Use of Generative Al (e.g., ChatGPT, DALL-E,
BARD, co-pilot, duet, etc.) in this Course

In accordance with current University policies, the use of
generative artificial intelligence (AI) is permitted in some
courses under certain conditions. Generative Al is a tool
with positive and negative aspects. It is important to learn
how to use it appropriately, responsibly, and ethically. Stu-
dents who use generative Al must understand that it can
generate inaccurate or misleading content; use copyrighted
material without proper attribution; and/or generate biased
or discriminatory content that is not appropriate for any
course. Thus, a student who uses Al takes final responsibil-
ity for any Al generated output in their assignments. There-
fore, the student must:

1. Know what your instructor allows or prohibits for
each particular course, as it probably varies.
2. [If generative Al is used, a student must:

» Disclose its use with enough detail for the professor
to understand how it was used in the assignment.

» Cite its use per APA, MLA, or whatever citation sys-
tem you are using.

« Fact check AI output using reliable sources, such as
academic databases and news websites.

» Evaluate AI output for potential bias, discrimination,
and other ethical concerns. You may only include Al
output in your assignments if it is appropriate to do
so.

Choose one of the following three statements about gen-
erative Al to include on your syllabus:

» The use of generative Al in this course is prohibited.
If you have any questions or concerns, please see me.

» The use of generative Al is permitted but not re-
quired in this class. Please email me how you plan to
use it in your assignments. Once I respond affirma-
tively, you may use it.

» The use of generative Al is required as specified in
the assignments. Please see me if you have any con-
cerns or questions.

Faculty can then provide additional information if
needed.

Appendix B - 2024-2025 Generative Al Policy -
Syllabus Language

General University Policy: Students are permitted to
use Al tools on their own to study, to further explore course
topics, to brainstorm ideas, and to seek assistance from
campus services who may use generative Al tools as part of
their support.

The AI Toolkit is a resource to understand appropriate
and inappropriate uses of generative Al tools, what tools

are best to use, and how to use these tools effectively and
safely. Please watch this short video to learn more about
the permitted use of Al for all students.

Any student who uses generative Al takes final respon-
sibility for any AI generated output in their assignments.
Therefore, you must:

» Disclose its use with enough detail for the professor
to understand how it was used in the assignment.

« Cite its use per APA, MLA, or whatever citation sys-
tem you are using. It is not appropriate to use Al gen-
erated content as your own and this would be a viola-
tion of the Academic Integrity Policy.

» Evaluate the credibility of the Al output using reliable
sources, such as academic databases, journals, and
government websites.

» Evaluate AI output for potential bias, discrimination,
and other ethical concerns. You may only include Al
output in your assignments if it is appropriate to do
so.

Support for citing and evaluating Al output can be found
on the Library LibGuide: AI Tools & Resources.

University Policy for courses: Each instructor deter-
mines how generative Al tools can or cannot be used for as-
signments in each course.

The use of generative Al is required in this class in the
following ways:

[Faculty must outline exactly how generative AI tools will
be required for this specific course, including specific assign-
ments, tools used, and if there will be any required accounts
and cost to the student to use these tools.]

The use of generative Al is allowed in this class in the
following ways:

[Faculty must outline exactly how generative Al tools will be
allowed for this specific course, including specific assignments/
tasks where generative Al use is allowable, but not required.
Reiterate that students may choose not to use generative Al for
these assignments/tasks.]

In this course, the use of generative Al tools is prohib-
ited in this class in the following ways:

[Faculty must add their own examples of prohibited uses of
generative Al for their specific class.]

Appendix C - 2025-2026 Generative Al Policy -
Syllabus Language

General University Policy: The University believes it is
important to prepare students for a future in which arti-
ficial intelligence (AI), including generative Al, is embed-
ded in nearly every profession. As such, the University en-
courages the thoughtful use of Al tools to support learning,
foster curiosity, and develop the skills needed to thrive to-
day and in the future. Equally important is helping students
develop the human judgment to know when and why to
use Al, along with the ethical awareness, critical thinking,
and communication skills necessary to apply these tools re-
sponsibly and effectively. Therefore, across all courses stu-
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dents are permitted to use Al tools on their own to study,
to further explore course topics, to brainstorm ideas, and to
seek assistance from campus services who may use genera-
tive Al tools as part of their support.

The AI Toolkit is a resource to understand appropriate
and inappropriate uses of generative Al tools, what tools
are best to use, and how to use these tools effectively and
safely. Please watch this short video to learn more about
the permitted use of Al for all students.

Any student who uses generative Al takes final respon-
sibility for any AI generated output in their assignments.
Therefore, you must:

« Disclose its use with enough detail for the professor
to understand how it was used in the assignment.

« Cite its use per APA, MLA, or whatever citation sys-
tem you are using. It is not appropriate to use Al gen-
erated content as your own and this would be a viola-
tion of the Academic Integrity Policy.

» Evaluate the credibility of the Al output using reliable
sources, such as academic databases, journals, and
government websites.

» Evaluate AI output for potential bias, discrimination,
and other ethical concerns. You may only include Al
output in your assignments if it is appropriate to do
so.

Support for citing and evaluating AI output can be found
on the Library LibGuide: AI Tools & Resources.

University Policy for courses: Each instructor deter-
mines how generative Al tools can or cannot be used for as-
signments in each course.

The use of generative Al is required in this class in the
following ways:

[Faculty must outline exactly how generative Al tools will
be required for this specific course, including specific assign-
ments, tools used, and if there will be any required accounts
and cost to the student to use these tools.]

The use of generative Al is allowed in this class in the
following ways:

[Faculty must outline exactly how generative Al tools will be
allowed for this specific course, including specific assignments/
tasks where generative Al use is allowable, but not required.
Reiterate that students may choose not to use generative Al for
these assignments/tasks.]

In this course, the use of generative Al tools is prohib-
ited in this class in the following ways:

[Faculty must add their own examples of prohibited uses of
generative Al for their specific class.]
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